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ABSTRACT

Students with learning disability in an inclusivet aip have been recognised more frequently now amym
institutions. With identification, the issues reldt to teachers’ attitude, pedagogical interventi@ml resource
development etc. are critical for developing thasstitutes as inclusive set up. This paper expldhese issues and
perspective of stakeholders. Although, schoolssweaking significant efforts related to educatidrsttidents with SLD
but the scope for improvement was clearly visiblthwespect to sensitization of the teachers ahérastaff. The paper
suggests that there is a need to educate and izensiichers with respect to areas like assessrmpedggogy and

communication with learners in an inclusive set up
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INTRODUCTION

“Vivek cannot copy from the blackboard. His handimg is illegible and the teacher is always compiag
about his poor spellings. He forgets name of placaanot identify characters in a story and hagaited vocabulary. He
keeps repeating similar mistakes while writing a@saor taking class notes. Even after repeatedintpm his mistakes,

his teachers say that he deliberately repeats them.

The above case is not a single example. There @reemous similar examples existing in our Indianost
where cases like Vivek exist. Although these siggns be associated with anybody in a regular classr®ut in this case,
Vivek is a child with specific learning disabilityhich has led to other issues in the classroomast negatively affected

his academic performance and his social relatiorgsghool also.

Parents and teachers usually discover the probleemwhe child begins to struggle with schoolworkadhers
may notice a great difference between a studem#isperformance, which could be very good, andvhigten work. In
Indian schools, even the identification of spedéiarning disabilities in students is far from ecigel where, in most of the
situations, the teachers and other stakeholdermadequately aware about the problem which evadsi¢o dropping out

of the students from the school. Also, there isemgdeal of individual variation among childrertiwé learning disability.

For a student with learning disabilities, ther@dsescape; s/he or he is subjected to anything flegnadation to
long-suffering tolerance. Proof of inadequacieseapp daily in the classroom. In the end, the studeteld in low

esteem, not only by classmates, but also ofteridgrrher family (Roswell & Natchez, 1977)
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CONTEXT OF THE STUDY

After Sarva Shiksha Abhiyan, the inclusive edugapoactices have gained high momentum. It has been that
the maximum number of schools identifying the léagndisabled are found in urban areas. Accordinghtoresearch
conducted in this field, a large percentage ofahmlled students are learning disabled. As thewe lack of training for
teachers and special educators, the students aeeadlg wrongly identified or labelled which leattsinadequate learning

experiences.

It is important that teacher training and senditiwa should not be confined to policy making bubslkl be
imparted and implemented appropriately. Proper émgintation of inclusive practices is essential exueriences of the

children with disabilities matters the most in tregard.

So, if inclusive education has to become a realityg need to emphasize more on its implicationerathan just
spreading the awareness about the need for inelusication and formulating the policies. A chilésperiences in

school play an important role in making inclusiosugcessful experience.

The present research is specifically concerned thighexperiences of children with specific learndtisgbilities
in an inclusive set up in Indian context. This ersé sets out to investigate seldom- explored $awséthin research i.e.
experiences of these children with their peersshtees, special educators, counselors, principahimidtrative staff and
non teaching staff. The study also explores théhaakof identification of children with special neeaind their curriculum
related experiences.

RESEARCH DESIGN

For the present study, the sample schools weretedldy Convenience Sampling. As the researchetésacher
in one of the private schools of Delhi, it was cenient for her to conduct the study in the sch&almple of students
identified as learning disabled, special educaam teachers was taken from two other regular f@isahools also which
have provisions for students with specific learndigabilities. It was convenient for the researduecollect data from
these schools. The names of the students as willkaschools selected as sample for the study hetvbeen mentioned,

as desired by the schools.

The sample of students for the study were seldayedurposive sampling as only those students welexted
who were identified as learning disabled in the gi@nschools. The grade level of the sample of sttgdeas from VI-X as
maximum number of students is identified at thigleA total of thirty students, nine teachers, tspecial educators and

one counselor were selected as sample for the.study

A questionnaire containing thirty two questions weaspared to be given to the sample of studentthiostudy.
Thirty one questions in the questionnaire wereeclesded whereas; one question was open ended whkeestudents
could write about their overall experiences in $slsbool. The researcher did not want children tcsroigt on their classes

therefore questionnaires were given to the students

The interview schedule was semi structured. Theriwdws of teachers and special educators were takknow
about the methods of identification used by thencfaldren with specific learning disabilities afat triangulation of the
data related to the experiences of the studenémtakthe sample.
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The interviews of ten senior secondary governmesftosl teachers were also taken for comparison of
experiences.

Policy and legislative frameworks were collected asviewed from books and internet.

ANALYSIS AND INTERPRETATION

Identification of Learning Disabled in an Inclusive Setup

Interviews were conducted with the special edusatdrthe schools taken as sample and it was fobatthe
same procedure was applied in all the three sclealspt that in one school, a team of special adtsaisit the school

and discuss various issues regarding the studeétitspecial needs.
The process of identification of children with Ieeng disabilities involves the following steps:

» Academic concerns of the students are first shiayethe home room teacher / class teacher / sutgacher(s)

with the counselor and the special educator.

* Analysis of daily work and exam performance is tideme by the team of home room teacher, specialagoiu

and the counselor.
« Error analysis of work samples (analysis of spg#lircalculations etc.) is then conducted by thetea

» Detailed past history of the child regarding acaiderand developmental history is studied througbraction

with parents, guardians, previous teachers andstuto
» Analysis of all the previous academic records isduted by the special educator.
» Informal educational assessment is conducted tertasée the grade level of the child. (WorksheeAimexure 4)

» If the child seems to be functioning two gradesobehis present grade, he/she is recommended fonalor

assessment.

 Formal assessment is done using standardized t¢oofprising of a battery of tests for identifyingesic

learning disabilities.

A major factor that makes it difficult to asseskearning disability is the confusing nature of thisability itself.
The category of “learning disability” continues be ill defined and tends to act as a dumping grdiendall kinds of
learning problems. The absence of any clear-ctér@iadds to the confusion. In addition, thera ggeat deal of variation

in characteristics among learning disabled indiglduwhich makes assessment difficult.

The absence of testing instruments relevant teamdtudents is another major drawback. Most testsl@signed
for native English speakers and have items whielolitside the cultural experience of the averagéimstudent. For

example, pictures of igloos, snow boots, hot ddgs e

Teacher training does not adequately prepare temdheunderstand and interpret the test resultmfiormal

assessments. Formal assessments can be expensive to

On the other hand, a good, comprehensive assessmerd a lot of time and allows timely remediebéqut in

place. For many families, the diagnosis of ‘leagnifisability’ actually comes as a relief. Finaltiie parents get to know
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what is wrong with their child. Once the teachand the parents know about the child’s struggley tten start helping
her/him.

Relations with Peers

In the analysis, it was found that 53.4% of thaltstudents taken in the sample have many friemdisedir class
whereas 23.3% students have very few or some Biémdheir class. They do not speak much to alldlassmates but
have few very good friends. This indicates that emtudents have adjustment problems in their dassrwith their
peers. The analysis also indicates that most ofsthdents with specific learning disabilities arellvadjusted in their
classes and their peers also show friendly attitieseards them. It is observed that most of the estitel with specific
learning disabilities do not show any signs of rdplatment with their peers in their classes, howetheere are few cases
in which the students do not wish to take remedadses provided by the school as their friendsiateasked to take them
and they feel embarrassed for the same. Thouglyrédret it has also been observed that some stadeith learning
disabilities tend to dominate their peers as someegvinside, they possess a complex of not beimgpatvith the class

level.

It is well indicated in the analysis that most lbé tstudents with specific learning disabilities @) have many
friends in their school. 30 % students have soneads, 16.7 % students have very few friends wielda3 % students
have no friends in the school other than thosééir bwn classes. It is observed that the non thgadtudents do not show
any impolite or unfriendly behavior towards studewith specific learning disabilities and easilykadriends with their
juniors/seniors in the school buses, vans etc. Ghdhe students are not teased by their peersopu students do feel
hesitant to join the remedial classes when askeltl tiaay be possible that the students who have feav (16.7 %) friends
may not feel very comfortable in the company ofesththan their classmates. Though ‘students witfriands’ (13.3 %)
comprises a small percentage of the sample batitates that these students face adjustment pnshile the class and
are not very contended in the school environmehné fBachers, at times, need to convince thesergtuds well as their
parents for the same. Also, the teachers here gilaiynportant role in sensitizing other studentsardimpg the need and

importance of remedial classes being provided.

The analysis clearly indicates that the studenth igiarning disabilities have most of their frieridgheir class.
This indicates that these students have healtlyioakhips with their classmates and with studehtsther classes. 13.3
% students in the sample have most of their frigndsenior classes and 6.6 % students in the sahaple most of their
friends in junior classes or outside school. Thalysis indicates that most of the students withrieg disabilities do not
face any problems in making friends with their geelong with the students of their class, theyafgeract with the
students of other classes. Also, they like to aatewith the other students whom they meet dutimgttime, in the games
field and in the school buses etc. However, theeecartain students who have most of their frieodiside their school.
This is indicative of the fact that these studetdsot feel very comfortable in the school envireminand prefer making

friends outside school.

Most of the students with learning disabilities .&%6) play with their friends during the lunch bke82.2 % like
to chat with their friends. 3.2 % student’s chatl ahare their lunch with others. Whereas, 19.3 Wdestits in the sample
like to sit alone. When asked, what do they do @ldhe students replied that they don't feel lik@ymg or speaking to
others during the lunch break but like to see atipdaying. After having their lunch with otherseyhlike to go for a stroll
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alone or complete their pending tasks. These stadesem to be hesitant to ask others to involventheit enjoy
themselves if they are invited by others for chattr playing. These results are an indicator efftict that though there is
a small percentage of such students who have ulifis in adjustment, certain measures need t@akentup by inclusive

set ups for these students as they have eitherf@argr no friends in their schools.

Most of the students with learning disabilities (B0of the sample) discuss their personal probleritis tleir
school friends which show that they have a googaesapwith them and trust them. This indicates tis&iong belief in their
school friends and their extent of reliance on th2&5 % students in the sample shared their patgsablems with their
family members. 17.7 % students in the sample shidser problems with the counselor and 8.8 % i teachers. This
percentage seems to be low and indicates thater bapport needs to establish between the teaahdrghe students with
learning disabilities with regard to sharing pewrdoproblems. Low percentage of this group of sttsléndicates that

either the teachers are less sensitive or nottvegétied to understand the specific issues and abeeeds of these children.

One student shared her problems with the speciadatdr. Two students responded that they try teestieir
problems themselves and do not share them withrenydhis again indicates the need of more sensdizdoth for

teachers and students as well as proper traininigézhers.

According to 56.7 % students in the sample, thieissmates never make fun of them if they commitistake.
33.3 % students believe that their classmates sometmake fun of their mistakes. 3.3 % student$ tieat their
classmates always make fun of them when they commiistake. 6.7 % students feel that their classsnaften made fun
of them when they committed a mistake. Although tnodshe students admitted that they too made futhair classmates
but it was never related to academics in particiuan both the sides. It is done just to enjoy libht moments with their
peers. But sometimes, the students with specifimiag disabilities may get an inferiority complegcause of the jokes

cracked especially if they are directly/indireatiyated to the mistakes made due to their disgbilit

Most of the students in the sample (56.7 %) alwigsto work in group with their peers. 20 % of thidents
either liked to work often in groups and another?20iked to work in groups sometimes. 1 studentr{pasing 3.3 % of
the sample) never likes to work in a group. Whekedshe reason, she/he responded that she/he tblesit when others
don't listen to her/him and rather likes to worlkd@pendently. The researcher observed that the lsgchinovhich these
students study, frequently organize activities Whiequire group work and collaboration such as mgkiangoli,
decorating the class etc. Some students with spée#rning disabilities do not like to participatesuch activities. Many
students said that they take part in such actss/itily after constant persuasion by their teachedsadmitted that they do

enjoy the activities later though they are usubé#gitant in the beginning.

50 % students in the sample feel good about thpastiprovided by their peers and feel that thegrpealways
support them whenever a teacher appreciates théninatfeir moments of pride. 26.7 % students feal their peers
encourage them sometimes and 23.3 % feel thatatepften encouraged by their peers in their spemisnent such as
when they receive a pat on the back by the teacheshen they perform well in sports, art etc. Nofiche students in the

sample was of the view that her/his peers neveswgaged her/him.
Experiences with Teachers

According to the results of the analysis, 50 % lé students in the sample feel that they are soresti
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appreciated for their work by their teachers an@ 438 of the students in the sample feel that theyatways appreciated.
The students in these categories also feel that tik@chers always encourage them to do bettergaite them in the
correct direction. 6.7 % students in the samplétfest they are rarely appreciated for their woyktlieir teachers. Some of
these students tend to lose interest in their wdrkreas others feel that they tend to work harddrveith more sincerity
to grab teachers’ attention and attain appreciatiow percentage of this group of students indigdhat the teachers are

less sensitive towards the importance of motivasind not well trained to understand the specialls@é these children.

According to the responses given by the studet$b6students in the sample feel that they sometige¢san
opportunity to be on stage as their teachers fotlmvpolicy of giving everyone a chance to speakspa on stage during
morning assembly and other such events. 23.4 %estsdn the sample feel that they rarely get sutlogportunity as
sometimes they are not willing to participate du¢hie small part given to them to be spoken/peréation the stage or at
other times they are hesitant. 16.6 % studenthénsample feel that they always get an opportuttitype on stage
whenever they wish to participate in an event, ¢fiiothey may/may not get a very big role. All thedgnts, however feel
that they are encouraged and motivated by thethexa to be on stage even for a short duration wmuglly the

participation is made compulsory for many eventhsas sports day, annual day etc.

46.6 % students in the sample were satisfied abmatattitude of teachers in encouraging the stsdémt
participate in different activities. 36.7 % studeint the sample felt that their teachers sometiemeouraged them and
16.7 % students in the sample responded that tdedhers rarely encouraged them to participatéffierent activities in
the school. These students feel that they get aafglbances as there are a lot of activities benggnized. Some students
willingly participate whereas others need to bespaded. Thus, there are some students who gettedyiduring different

activities which indicate a need for better trajnand sensitization practices for teachers.

As per the data of responses from the student%p 81 the students in the sample find their teacteise having
a friendly attitude towards them. They feel condbté in sharing their personal as well as schdated problems with
their teachers. 19.3 % students in the sampletfiad teachers to be quite strict with them whet@as% of the students
taken in the sample responded that their teachrerstect at times and friendly at other. They fd®lt the teachers are
strict in terms of homework, notebook collectionrrection of the work, revision etc and friendly evhthey have a class
teacher period/home room period, picnic, visit,station tour etc. Students with specific learnirigabilities need
continuous encouragement and space to work. Thég mepeated mistakes which may not be dealt witbt stature of

teacher.

The analysis of this question shows that 76.7 dhefstudents in the sample get activity workshémtsill the
subjects. 13.3 % of the students in the sampleagitity worksheets for 3-4 subjects and 6.7 %h&f students in the
sample get activity worksheets for 1-2 subjectd.tdé¢ students however are given extra questionallithe subjects.
Sometimes the teachers write them on the chalkbe#sd 2-3 copies of the questions are pinnededtift boards inside

the classrooms and the students are asked to ostettie questions from there.

The teachers and parents of the students in thplsameet frequently to discuss various issues digguthese
students. Mostly, the parents of recently iderdi¢udents with learning disabilities are askethé&et the teachers and the
special educator quite frequently. The parents4o8 86 of the students in the sample meet the teacimee in a month to

discuss the progress of their ward(s). These amglynthe students who do not show any kind of b&iral/problems in
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the school and attend remedial classes regulaHg. parents of students who are recently admittesthool, have been
identified recently, show any kind of behaviorabisb problem or are hesitant to join remedial ad@sare met more
frequently by the teachers and special educatocempared to those who do not show/have such prabl8uch parents
are provided guidance and counseling sessionseébgahool counselor and are also apprised by vari@ays of dealing

with the problems faced by their children and bgntiselves. Parents of 29 % of the students in thglgsameet the
teachers once in a fortnight and those of 9.7 %hef students in the sample meet the teachers whemeguired.

However, special appointments are given to pameftisese students at the time of parent teachetimgse Parents of 6.5

% of the students in the sample meet the teacmeesio a week.

Group activities and peer tutoring form an importeemponent of remedial measures for children \&trning
disabilities. 43.3 % of the students in the samp&ponded that they are often given tasks by tharhers which require
collaboration with other students. 33.3 % of thedents are sometimes assigned such tasks wherda%23udents in the
sample are always given work which encourages teark. Such tasks help in promoting cooperative biElmaamong the

students and help them in excelling further.

Coordination of group activities is mostly donetbgchers in the schools taken as sample. Somenssuaie then
made team leaders. 46.7 % students in the santgle odordinate group activities. 40 % studenthedample sometimes
get an opportunity to coordinate group activiti#8.3 % students always get a chance. Some studentehow feel
hesitant to volunteer as coordinators but like &stipipate and watch such activities. The analgsisws a need to

encourage the students to acquire leadership igsadihd self confidence.

A large percentage of students in the sample (%a).&pproach their special educator(s) for theijetttrelated
queries. 41.3 % students feel comfortable in askieiyr queries from their teachers and 8.7 % ask tubject related
queries from their parents. These students fedfamedo ask their teachers. One student repliatighe asks her friend to
solve her subject related queries. Many studesisoreded that they approach both their teacherspecial educators for
solving their problems. As the students in the damgzhools are given freedom to express themsealuemg the
classroom sessions and the teachers also encdategtidents to come up with their queries durrggdiscussions, 41.3

% seems to be lesser to what may be expected nasuenvironment.

The analysis indicates the positive attitude otiess towards problem solving with the students%86tudents
in the sample responded that their teachers readsyver their queries. 13.3 % students in the saeupéwered that their
teachers do not answer their queries readily awdweage them to answer/solve them themselves anddprsupport in
the form of clues and leading questions. They ametimes also provided with web links and namebaoaiks to search
answers to their queries. 56.6 % students in thgpkaget alternative questions if they are unablsalve the ones given

to them.

Most of the students in the sample feel that the@chers are taking utmost efforts to provide etilicaof
comparable quality and modify the syllabus for thesnording to their individual needs. The syllafarsall the subjects is
being modified for 56.6 5 students in the sampjdlaBus for some of the subjects is being modifi@d33.3 % students in

the sample. These subjects mostly include mathesaitience and social science.

50 % of the students in the sample feel that tlegetimes get an opportunity to display their créigtiand the

rest responded that they always get opportunitiee.result of this analysis indicates that the st&hohosen for the study
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provide ample of opportunities to the students wgipirecific learning disabilities to show their creidy and encourage
them to move ahead in life. It was also observethkyresearcher that the schools give due impagtemenany activities

in the school which involve poetry writing/recitai, drawing, painting, sketching, quizzes etc.
Experiences with Special Educator/Counselor

86.7% of the students in the sample feel that thpécial educator and counselor always help thetin teir
daily tasks. They find their special educator aodriselor to be very supportive and cooperative3 ¥3of the students in
the sample feel that their special educator andi®elor sometimes help them with their daily tagise special educators
in these schools only help these students in thgests which they teach them. Also, the childrespomded that the
special educators usually use a large number osuayexplain the concepts to the students and lesk to solve the

problems themselves.

Most of the students in the sample (90 %) feel their special educator and counselor help themarking to
achieve their goals whereas 10 % of the studests@irsure. According to the former, the speciaicatbr and counselor
regularly give them certain tips for knowing howgerform better in the tasks they are assignedadswito control and
modify certain behavioral aspects. These studaetslao guided to get information about their pextive careers from
the internet, newspapers, magazines etc. The dtuded the parents are guided by the special estuaatl counselor
regarding the rules of CBSE for board examinatiand the choices of subjects for students accoririgeir needs and

interests.

According to the analysis, 96.7 % of the studentgdhe sample i.e 29 students felt that timely godgais
provided in their school by teachers and counselorse student was not sure about the matter asesheld been

attending very few classes in her/his school.
Experiences with Principal/Administrative Staff/Non Teaching Staff

In the sample schools, the principals keep a fishddren with special needs with them and keapiring about
them from their teachers, special educators andismars. Also, the progress reports of these a@hildire discussed in
detail when the result of the cycle tests and teanéxams are being discussed. 63.3 % of the dfsidtethe sample feel
that the non teaching staffs of their school amy telpful. Though they go to them once in awhiltesy are always helped
with patience by them. 26.7 % of the students & shmple feel that the non teaching staffs of thefool helps them

whenever they need it and 10 % of the studentsdrsample are sometimes helped by the non teastaffg

The principals meet the parents of these childreangver required. Also, the progress reports cfettahildren
are discussed in detail when the result of theectetts and terminal exams are being discussedeAthe analysis, 40 %
of the students in the sample have positive intemag with their school principal once in a monthigh may be during
some event or an interactive session with theentass. 30 % of the students in the sample hasiéy@interactions with
their principal once in a week. 20 % of the studdantthe sample never had any positive interactisitis their school
principal which indicates a need for better seraiibn among the school principals regarding trexiic requirements of
constant motivation and other emotional needs dflien with specific learning disabilities. 10 % thfe students in the

sample responded that their principal addresses thgularly in the assembly and begins their dak wipositive note.
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Experiences Related to School Curriculum

47 % of the students in the sample like art ant activities. They enjoy sketching, painting aralazing. 31.2
% of the students in the sample enjoy being agfagb-curricular activities like dance and theatt2.5 % of the students
in the sample like to participate in activities foemed in the subject classes in their schoolse&ttudents (comprising

9.3 % of the sample) like to participate in spasl wish to make their careers in the field.

Sports, according to the analysis, is the favoyrigod of most of the students (45.2 %) in the @an5.8 % of
the students in the sample enjoy doing art and (dafails mentioned in the analysis of Q5). 22.6tUdents like either of

the subjects; English, Maths, Social Science anai¢i8cience.

Students have varied choices and interests withemtdo classroom activities. As evident by analystudents
enjoy doing art and craft activities the most. 3G 7f the students had voted for art and craft dpéive most enjoyable
activity for them. 30 % of the students in the smgnjoy reading in class and 23.3 % students redgabthat they like
either listening to the teacher, performing adigt taking part in class quiz or going to the audsual room. 10 % of the

students in the sample like to write in the cl&@thers prefer to do activities mentioned aboveemathan writing.
Experiences Related to Infrastructure Facilities

The classroom sessions in the schools from whietséimple is taken are very interactive providingcspto the
students to express themselves freely. 42.5 %eobtidents in the sample responded that their éemchostly teach by
lecture method with frequent discussions, oral pgakation, quizzes and many a times ask them toeattain questions on
the chalkboard. 30 % of the students in the samgdponded that power point presentations and atdi@l aids are
extensively used by their teachers for either anjplg a concept or for revision. Students realljogrthese audio visual
sessions. 27.5 % of the students in the samplemndsga that the teachers in their schools mostlghtesing charts and

models. Many students in the sample had mentidmegichll of the above are being used by their taache

60 % of the students in the sample responded ligatoncepts of subjects like Maths, Science andpDten
Science are mostly taught by practicals and aisvih their school. A hand on experience helpssthdents to understand
the concepts easily and retain them for longer .tid6&e3 % of the students in the sample respondaidthie concepts of
these subjects are mostly taught by lecture metttaidh includes frequent discussions, oral recagitoih and quizzes.
13.1 % of the students in the sample respondedhbgtare frequently given worksheets for thesgeziib. Many students
indicated that a combination of all the three omgi@re being used by their teachers for teachiagtmcepts in Maths,

Science and Computer Science

50 % of the students in the sample responded liegt visit the laboratories of their school oncefanr days
which indicates that the teachers in these schareldaking utmost care to integrate theory wittcpcals. 26.6 % of the
students in the sample go the laboratories of $@ipol once in a fortnight and 13.3 % of the stislén the sample visit
the laboratories of their school once in a month.% of the students in the sample responded thet tlisit the

laboratories of their school whenever requiredexstipe demand of the topic being studied in thescla
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MAJOR FINDINGS OF THE STUDY

Identification of the Students with Learning Disablities

The study revealed that though there are specifesrin the west for identification of the studewigh learning
disabilities (IDEA) but there is no such policy ftirem in India. The condition of these studentwumerable in the
government schools of Delhi as most of them doeven have a special educator or/ and a counsdieridachers have
absolutely no idea of the process of identificationl remedial measures for these students. ThoB@EGas made some
provisions for students with learning disabiliti¢se identification of these students plays a aaltirole. In the schools
taken as sample, the process of identification nsegihen the students show signs of low academimnpesince. The
process of assessment initiates only when the téasher or the subject teacher discusses the menwéth the special
educator. Teachers need to be properly trainedsenditized for such a task. Any kind of carelessresinadequate
training can lead to unnecessary labeling of thiklclihe teachers, special educators and the ctarssmust consider the
social and emotional difficulties of the child bedoconsidering the report of the formal assessmiimg. cooperation of
parents is essential for the process of assessamdntemedial measures and requires due sensitizatid knowledge of

the situation.
Experiences with Peers

It can be concluded from the analysis that thouglstrof the students with specific learning disaiesi are well
adjusted in the inclusive class rooms; there exjsércentage of students who are still struggkinmove with the system.
These students must be taken care of and theirsrgtezlild not be ignored by any means. Since theskergs do not
interact much with their peers, it becomes essefatiahe teachers to be have a friendly attitumlgards them and gain an
insight to their needs and desires. It is neces@t/ the teachers should be trained properly tesgh awareness and
sensitize the non disabled students in an appitepmanner. The non disabled students should bétéudave an attitude

of working with the disabled rather than working foem.

It was found in the analysis that certain learniiigpbled students with Attention Deficit HyperaitiivDisorder
(ADHD) tend to be distractive during class roomssmss and is usually not attentive. Teachers masi @ith such
students with due patience. The peers of such stadshould not be allowed to make fun of theseesitedor pass

comments. The teachers’ attitude in such situatitgfisitely reflects upon the students.

There seems to be a considerable percentage ¢f tesabled students who prefer being alone at icetitaes
during school hours. Though these students shatlthenforced upon by the teachers to mingle witterst but a sensitive
and compassionate attitude is required within #aehers to understand the feelings and emotiotisesé students. The
teachers must try their best to encourage thesestsi to interact with others. At the same time,rtbn disabled peers of
these students must also be given certain directiegarding their behavior. One student in the $ardpesn't like to
work in the group as s/he feels bad when othemsaddisten to her/him. The teachers must go thé obdhe problem in

such situations and intervene as and when requiigolopriate intervention of an adult is esseritisduch cases.

Students with specific learning disabilities haeetain special emotional needs. Though they may/inoayhave a
high I1Q level, usually they are unable to achieeedgrades/marks in academics. A teacher must iigtise to such

issues and must propagate the message to the tstubdahone should not judge anyone by her/hisegramt marks. Peer
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tutoring and cooperative learning must be encowragéhe class rooms.
Experiences with Teachers

Students with specific learning disabilities ne@hstant motivation and encouragement to deal wighstress
and storms of their daily lives. It was analyzedtlie research that though 43.3 % of the studentseirsample feel that
they are always appreciated and 50 % of the staderthe sample feel that they are sometimes ajapeeicfor their work
by their teachers, some students (6.7 %) in theplafael that they are rarely appreciated for thirk by their teachers
The teachers must be more sensitive to such speeg@s of these children. Such sensitization amvladge can be
impacted by including Special Education as a cosgyl paper in pre service programmes as well asebularly

conducting seminars and workshops for in serviaetters.

Though hundred percent participation in the evédmalsl in the school is a key policy of the schoalken as
sample, 23.4 % students in the sample feel that theely get an opportunity to be on stage. Moretivation and
encouragement is thus required in this sphere bytehchers so as to provide ample of opportunitethe learning
disabled.

In the analysis, it was also discovered that 16.3t@dents in the sample feel that their teacheetyrancouraged
them to participate in different activities in teehool. Though, according to the teachers theyakiag utmost efforts in

inspiring these students, it seems that they nedeé tmore supportive while dealing with these stigle

Though most of the students (71 %) in the sampdeadrthe opinion that their teachers are quitenttig, a
considerable percentage (19.3 %) of the studerttseisample finds their teachers to be quite sttietas also mentioned
by the teachers that they are quite friendly tostuglents but they usually are very particular wfih written work so as to
minimize escapism among the students. Students spitific learning disabilities need continuouscemagement and

space to work. They make repeated mistakes whighnoiabe dealt with strict nature of teacher.

Regarding the meetings between the parents arte@dbbers, both students and teachers are of thethé such

meetings are held quite frequently as and whenimedju

It was also analyzed that though most of the stigdenthe sample are quite frank with the teachid special
educators, there is still scope for more interacso that those who are hesitant to share thetlesi@/non academic

problems may feel free to do so.

The students in these schools get sufficient oppdrés to display their creativity. The bulletiodrds, activity
rooms and labs of these schools are decorated thighwork of these students. Also, these studentsegeugh

opportunities during regular class room sessiorexhibit their work to others.
Experiences with Special Educator/Counselor

In two schools, from which the sample of students welected, the special educators are presemtgdilme
school hours whereas in one school, a team of alpeducators visit the school and guide the teachEne special
educators in the other two schools guide the stisdesth specific learning disabilities and help ghestudents in the
subjects which they teach them. The special edigatsually use a large number of ways to explagndbncepts to the

students and ask them to try to solve the probldremselves. Some students share their personalepistwith their
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special educator/ counselor and the percentageiotategory of students is higher than those wlamestheir problems
with their teachers.

Experiences with Principal/Administrative Staff/Non Teaching Staff

Workshops are held in the sample schools for pmogitknowledge regarding the learning disabilities the
teaching staff and the principal of the school it for the non teaching as well as administrasiteéf. Such workshops
and seminars must be conducted for them as welhegsform an integrated part of the school andigfiorarely but the
students do need to visit them at times. In thepsarschools, the principals keep a list of childvéth special needs with
them and keep inquiring about them from their teashspecial educators and counselors. Though séitee students
responded that they have positive interactions thiglir principals quite often, others were of tiggnion that they do not
meet their principals very frequently. Some stusenentioned that their school principal beginsrthay with a positive
note in the morning assembly. More frequent intiéoas with the students should be held by the fpais to encourage

and motivate these students.
Experiences Related to School Curriculum

Most of the students with learning disabilitieselithe non academic periods more than they enjonthdemic
ones. This is true with their non disabled peess.arhough, according to the students and teaaéns sample, a variety
of methods are being used in the sample schoatsate their classroom sessions interesting, it sebaithese methods

need to be used more frequently so as to gaimtheesst of the students in these subjects.
Experiences Related to Infrastructure Facilities

The activity rooms, learning centre and the labshefschools from which the sample of students taken are
well equipped. Though the teachers use lecture distussions, charts, models, power point presemstianimated
teaching material and activities but it seems thase methods/techniques are not being used asefréy as they should

be. The students visit the labs quite frequently as per the need of the topic.
CONCLUSIONS

Though a lot of efforts are being taken by the sthérom which the students were selected as saswpks to
promote inclusion, still there seems to be scoperfore sensitization and training amongst the schtadf. As per the
analysis, most of the students with specific leagnilisabilities are well adjusted in these set lugisthere are few who
need constant motivation and encouragement for getilement. Certain policies should be implemeérgspecially for
these students for whom academics prove to be a $imgggle. The innate qualities of these studsmbsild be explored
extensively by the teachers by providing adequgteodunities to them. The teachers should be walhéd in the
inclusive set ups to identify children with specifearning disabilities at the earliest possibleady intervention plays a

vital role in such cases.
REFERENCES

1. Wren Carol. 1985. Disability services. Charactarssof students with learning disabilities. Collegfadents with

learning disabilities. http://www.pepperdine.edeatiilityservices/students/Idcharacter.htm

2. Logsdon Ann. Learning Disability Symptoms - Recaimy Learning Disability Symptoms.

| NAAS Rating: 3.10- Articles can be sent teditor@impactjournals.us




| Experiences of Students with Learning Disability inan Inclusive Setup 13 |

3. http://learningdisabilities.about.com/od/whatisldignsofld.htm

4. Mt. San Jacinto College. Learning Disabilities Gluaeristics
5. http://lwww.msjc.edu/apps/pub.asp?Q=300

6. Kemp Gina, Segal Jeanne and Cutter Deborah. MayL&&ning disability Symptoms, Types, and Testing.
Helpguide.org

7. http://helpguide.org/mental/learning_disabilitiem

8. Learning disabilities diagnosis. Spirit Lake comisig, inc. Caring for our people with disabiliti€s chronic

illness.

9. http://www.spiritlakeconsulting.com/COPT/intro/leargdisability2.html

10. SangeetaSakhujaOctober 04, 20Bducation for All and Learning Disabilities in IraliSociety for the study of

Peace and Conflict. Article No:9
11. Malik Sadaket. 2010. Learning disability in India.

12. http://www.articlesbase.com/education-articlesigag-disability-in-india 1126528.html

13. Trochim William M.K. 2006. Design. Web centre farcgal research methods

14. http://www.socialresearchmethods.net/kb/design.php

15. U.S. Department of Education 2006. IdentificatiérSpecific Learning Disabilities.

16. http://www.ldonline.org/article/Identification_of p8cific_Learning_Disabilities

Impact Factor(JCC): 3.6586 - This article can be denloaded from www.impactjournals.us







